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Tier 1 Co-Instruction

Reading for All Program Dialogic Reading Program

O The National Reading Report (2000) indicates that reading instruction should o Designed to actively engage and involve children in shared book O The need for SLP-educator collaboration has been
address the following areas: phonological awareness, phonics, vocabulary, reading (Arnold et al., 1994). driven by the push for classrooms to adopt an inclusivity
reading fluency and text comprehension. o Significant gains seen in expressive language (Whitehurst et al., 1988), framework that requires differentiated instruction

O This evidence-based program, Reading for All (RfA), was designed by school- receptive language (Valdez-Menchaca & Whitehurst, 1992), and in both (Archibald, 2017).
based SLPs (authors JL & SR) for implementation in grade one with a focus on small groups (Whitehurst et al., 1994), and larger groups (Hargrave & O Differentiated instruction can be challenging for
these five areas of reading instruction. Senechal, 2000). educators in classrooms with children of varying

language abilities.
O Tier 1 co-instruction lends itself to professional

3 Program Goals Principles of Dialogic Reading development including training for educators
" support early literacy development 1. Encourage the child to participate O Co-instruction allows the SLP to observe the I}n uistic
2. Bullc educator capacity through co-instruction 2. Provide feedback to the chilc knowledge needed to access the curriculum ani the
3. Build parent competency through training sessions 3. Adapt your reading style to the child’s growing linguistic abilities , -
educators observe the supports that SLP’s provide.
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o Grade 1 classrooms in 2 public schools in culturally diverse neighborhoods in
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